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Abstract 
In order to express yourself correctly it is necessary to use the rules of the language in a correct and conscious way, with 
adequate grammatical ordering of words in clauses and sentences, according to well-known norms. If vocabulary elements seem 
more accessible to children, Romanian language notions are, on the contrary, perceived as being more difficult. Perhaps because 
such lessons do not offer children a relaxed frame in order for them to acquire and to consolidate this knowledge. In our vision, 
along with the classical method of the exercise which is frequently used in teaching such lessons, the didactic-oriented game is an 
optimal modality to attract children, in an unconscious way. Therefore, this paper aims at underlining the importance of using the 
didactic-oriented game in teaching grammatical aspects of the Romanian language, by comparing it with other methods of 
teaching and acquiring the notions of communication building. 
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1. Introduction 
The field of the Romanian language retrospects to the structural elements of communication, whose study 
begins in primary school and continues in secondary school. The purpose of the study of these notions is to form 
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competences of communication (reception and / or production) of various oral or written messages. For this purpose, 
it is necessary to properly use the rules of the language and to arrange the words grammatically in clauses and in 
sentences.  
Therefore, school has the obligation, especially by teaching pupils the Romanian language subject, to form 
skills of correct expression and to cultivate a literary language through the activities which are carried out within the 
Romanian language classes. Using literary works or other artistic creations is both a way of practicing the act of 
reading, in order to model children’s capacities of communication and reception of aesthetic values, and an 
integration of the language elements in the concrete flow of communication. The purpose of studying the Romanian 
language in school is to form good users of the Romanian language, seen both as a means of communication and as 
a modality of knowledge. 
 
2. Methods of teaching and acquiring the notions of communication building 
 
In the study of the Romanian language at the level of primary school, there are two stages which follow each 
other, but which can also appear, in some circumstances, concomitantly. In the first stage, pupils operate with 
grammatical notions without naming them and without defining them (it is namely the case of the first and second 
forms). In the second stage, pupils begin to acquire notions of language scientifically by rules and definitions, by 
their concrete application (the third and fourth forms). Romanian language notions are acquired gradually, from the 
oral to the written expression. Therefore, we can talk about the concentric teaching of the morphology and syntax 
knowledge, aiming at revising the previously learned notions at a higher level (the third form - main and secondary 
parts of the clause, the fourth form – the subject, the predicate, the complement, the attribute). The stress is mainly 
laid on the formation and perfection of the communication skills.  
The division on curricular cycles complies with the staging of the intellectual development, according to Jean 
Piaget's psychogenetic theory. Thus, there is some correspondence between the cycle of basic acquisitions and the 
pre-grammatical stage corresponding to the first and second forms, a stage previous to the systematic study of 
grammar; and the grammatical stage starts in the third form and continues in the fourth, at the same time with the 
beginning of the development cycle. In fact, the focus should not rest on learning grammatical rules, but on their use 
in communication, in the reception and production of the oral and written messages. (by Mariana Norel, 2010: 84-
85) 
Thus, the lessons which aim at acquiring the notions of communication building and which we generically 
name grammar lessons, must be based on the requirements of the curriculum and on the contents of the textbooks in 
order to target the following objectives:  
     -   developing the capacity of oral and written expression;               
     -  developing logical thinking, the observation spirit, the capacity of analysis, comparison and generalization;   
     -   stimulating pupils’ creative activity;  
     -   cultivating the love for our language and the interest in studying it.  
In acquiring the notions of communication building three stages are detected:  
• the stage of observation, discovery and empirical practice of the language mechanism;  
• the stage of learning notions and of formulating definitions and rules;  
• the stage of consolidation and application of knowledge, abilities, skills in the oral and written expression.  
Among the methods that can be used within grammar lessons, we briefly mention the most used of them: 
a. The explanation which involves the rational and rigorous argumentation of knowledge (notions, concepts, 
phenomena). Its part is to help pupils better understand the information and the rules,  as well as to develop pupils’ 
ability to explain such notions by themselves, using their own words. The explanation is usually accompanied by the 
exercise and by some educational means. When it comes to teaching grammar knowledge, this method is useful in 
order to clarify and classify the grammatical notions, by highlighting the essential elements. It is mainly used in the 
first grades of teaching grammatical phenomena, being absolutely indispensable. 
b. The conversation is considered to be one of the most effective and practical methods used in the 
instructive-educative process. It requires the lively, free, spontaneous, open dialogue between teacher and pupils, 
especially aiming at developing children's thinking and creative skills. The teacher’s purpose is to stimulate the 
pupils’ participation in the conversation.  
Depending on the objectives and contents of the various didactic activities, the conversation can take various 
forms: 
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1. the heuristic conversation is very important as it may accustom pupils to formulating questions clearly and 
precisely. This type of conversation also stimulates their thinking, providing language facts already known as a basis 
for formulating questions. Children can learn, consequently, not to ask a new question until they find the answer to 
the question previuosly asked;  
The primary school teacher has the duty to provide pupils with a model of correct expression and use of the 
Romanian literary language, by means of heuristic conversation, enhancing pupils' thinking and their argumentation 
power. The questions formulated by the teacher should make the transition from language facts to theoretical 
acquisitions, from theoretical acquisitions to current communication, to the formulation of conclusions and then to 
the illustration of the theoretical acquisition by new examples; it should contribute to the formation of pupils’ 
autonomous thinking.  
1.the conversation used to fathom knowledge or catechetical  conversation 
2.the conversation used to consolidate and systematize knowledge or the conversation of checking knowledge  
Out of all forms, the heuristic conversation is most often used in the Romanian language lessons. 
c. The demonstration is the method which ensures the perception of the language phenomena and the 
conscious acquisition of notions, the transition to the operations of abstraction and generalization being facilitated 
by using a suitable intuitive material. It is a method of exploring reality, being used in all subjects in order to 
convince pupils of some phenomena, ideas, concepts (John Cerghit, 1976: 124-133)  
The demonstration is the support of the explanation, it is more effective when combined with problematization 
and the heuristic dialogue, as it requires a higher pupil participation in the teaching - learning – assessment process. 
Depending on the intuitive material that is used in the Romanian language classes, demonstration can be: 
• direct, when we directly refer to some phenomena, actions, objects in their natural state of 
existence and manifestation;  
• figurative - using graphics;  
• using models;  
• using audio-visual images;  
• using educational software. 
d. The grammatical analysis is a method which must not become a purpose in itself, but help pupils express 
themselves correctly, use certain structures and collocations of words properly, make the grammatical agreement, 
use correctly the plural of some nouns and adjectives, prove by language competence their grammar, vocabulary, 
phonetics, orthography and orthoepic knowledge. Constantin Parfene identifies several types of analysis, depending 
on the levels of the language (1999: 28): 
1. the phonetic analysis - is used since the first form and involves several stages:  
• extracting a certain word from a statement;   
• decomposing the given word in the phonetic component elements (syllables, vowels, semivowels, 
consonants);  
• establishing the order of the component sounds (at the beginning of the word, inside, in the end);  
• establishing the accent;  
• establishing the way sounds are grouped (diphthongs, triphthongs, hiatus)  
• establishing the graphemes corresponding to different phonemes (simple letters, groups of letters);  
• discovering the expressive values of the speech sounds. 
2. the lexical analysis - is used to study vocabulary, but also within literature classes, when the pupils’ papers 
are discussed and corrected. The procedure used in this case is the substitution, namely the replacement of a word 
with a more appropriate one, in order to form a clear, correct, nuanced and expressive expression. By the lexical 
analysis, we can explain the meaning of some unknown words, discover the proper or figurative meaning of some 
given words (without using the specialized terminology), the words with several meanings (polysemantic), the 
semantic relations established between the words of the Romanian language (synonymy, antonymy, homonymy, 
paronymy).  
3. the morphological analysis - is to identify the parts of speech and their specific morphological categories, as 
they are recommended in the curricula. Thus, the third form pupil will identify, for example, the noun, its type and 
number, so that in the fourth form, he should add to the morphological analysis also the category of gender for this 
part of speech. In the third and fourth forms, the morphological analysis is usually accompanied by the identification 
of the syntactic function of the analyzed word - a natural procedure in the act of verbal communication, the word not 
being, therefore, broken from the context in which it appears. 
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4. the syntactic analysis – tackles the analysis of the statements structure (clauses or sentences).  
5. the orthographic analysis – deals with the correct writing of the language facts, manifested at different levels 
of the language. 
e. The discovery is a method of exploring reality and it involves the pupil in selecting the information, in 
ordering arguments to support an idea, a thesis. By this, the way of scientific knowledge is reestablished, on the 
basis of the inductive, deductive or analogical reasoning. On the basis of the inductive reasoning, pupils achieve the 
discovery starting from the concrete to the abstract, from the particular to the general, from the analysis to the 
synthesis, from the information to the concept. The deductive discovery implies that the learning process starts from 
the general to the particular, from the thesis to the argument. By discovery, pupils create some independent work, 
ensuring the efficiency and profundity of the learning. 
f. The grammatical exercise is a method of practical action and it consists of the conscious repetition of an 
activity, aiming at forming skills, consolidating knowledge and developing the intellectual capacity. Exercises are 
classified according to:  
• Those who solve them; in this case we speak about individual exercises, team exercises, frontal exercises.  
• The situations where the teacher’s intervention is required: guided exercises, half guided exercises, free exercises.  
• The consideration of a specific didactic objective: communication exercises, problem solving exercises, 
intellectual skills forming exercises, creativity exercises, self-control exercises. 
The general goal of the exercises is that of forming skills of independent work at pupils, of understanding 
concepts, rules, of consolidating the knowledge, formed skills, contributing to the avoidance of the confusion and 
interference created in the mind of the pupil. In the first form, the curriculum requires that pupils should know in an 
intuitive way the basic notions of communication: the clause, the word, the syllable, the Romanian language sounds 
(without using the terms of vowels and consonants); the articulation of vowels and consonants. 
In the second form, the scope of language knowledge is widened. Thus, children are familiar with the 
definition of the word: "a group of sounds associated with a meaning". Hyphenation is done either by hand under the 
chin, or clapping hands, but it is very important to use the words which are hyphenated by the rule and not the 
exceptions. Children become more aware of the notion of clause and that it communicates something to us. At this 
level, by examplifying in texts, one can also make the difference between declarative, interrogative and exclamatory 
clauses. Pupils will discover this way the parts of the dot, of the question and exclamation marks, of the dash. Also, 
empirically, without definitions, pupils begin to understand the relationships of similar meaning (synonyms) and the 
opposite words (antonyms). 
Acquiring some knowledge of language at the third and fourth forms will determine the learning of some 
correct writing on the basis of analyses, differences and obvious generalizations through the broad learning of the 
meaning of words, of their grammatical function. In the third form, the knowledge assimilated in the previous period 
are consolidated, the scope of knowledge being widened with notions from the field of punctuation: the dash, the 
comma, the colon, the hyphen and with some orthographic themes of writing the words correctly with diphthongs, 
with two "n", writing proper nouns. 
It is now that children discover situations where some words which are pronounced the same are written 
differently and that some of them can be replaced with other words that suggest how to write correctly: sa/s-a, sau/s-
au, ia//i-a, iau/i-au, la/l-a, nea/ne-a, neam/ne-am; sa-his or her; sau – or, either; ia and iau – the verb a lua; nea – 
snow; neam – a relative, a people. 
It is very useful that for every part of speech specific situations should be presented and the child should be 
exemplified what nouns are useful for (support words for our communication, without which we can not make 
ourselves understood and we understand nothing), verbs (which give dynamism to the communication or help the 
action move forward), adjectives (to beautify nouns highlighting their features), pronouns (which help the annoying 
avoidance of the nouns), numerals (which show the number of objects). Once children have identified these words 
that fall into the category of parts of speech, we  can get to the activity of defining them - another stage of the lesson. 
At the fourth form, the punctuation marks are repeated as applied to the syntax of the developed clause. When pupils 
begin to study morphology, some spelling elements are also addressed, such as the spelling of some nouns with more 
difficult structures and the spelling of the personal pronoun, the unstressed type in combination with the verb.  
Recognition exercises are extremely important, but in order to avoid monotony, the teacher should combine them 
with other types of activities. Thus, Professor Vasile Molan (2010: 149-150) speaks about: 
x recognition and grouping (pupils recognize the parts of speech and group them according to certain 
characteristics: the noun by gender, syntactic function, the verb by person, number and tense);  
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x recognition and characterization (pupils recognize the parts of speech and say what characteristics 
they have: the noun – type, gender, number, the verb - person, number, tense, etc.);  
x recognition and motivation (children must motivate such aspects of language: recognize the verbs 
and motivate their writing!)  
x recognition and dissociation (pupils find that the same part of speech can have different syntactic 
functions: a noun in different structures is a subject or an attribute). 
One can also use exercises which can contribute, in addition to assimilating grammar notions, to the  
development of creativity: 
x exercises of change (pupils are asked to make changes to some parts of speech and to rewrite the 
text: for example, to change the number of the nouns and use them in plural);  
x fill in exercises (pupils must fill in the blanks);  
x exercises of exemplification (where pupils have no support and are required to to build statements 
themselves in order to exemplify certain facts of language);  
x grammar compositions (by which children build texts, but also solve grammar requirements: the 
verbs should be used at a specific tense, a certain number of proper nouns). For example, such 
activities can have different themes, but requiring certain elements of communication building to be 
used (at least 5 words to designate trades, 10 adverbs, 5 verbs at past tense and 3 at future tense, 
punctuation marks) just to discover the level of acquiring these items.  
For the formation of grammatical notions it is usually recommended to use an inductive route, which involves the 
following stages:  
x the stage of the pupil’s conscious familiarization with the given grammatical phenomenon; 
x the stage of distinguishing the grammatical plan from the logical one; 
x the stage of acquiring rules and definitions; 
x the stage of some superior operation with the acquired notions of language. 
Besides the above presented methods, from our point of view, for some easier acquisition of grammar 
notions, the didactic oriented game is very important. The didactic game is an active procedure much practised in 
primary school. It puts the young pupil in the situation of an intense intellectual activity and provides a real 
assimilation of notions and rules, an active and almost unconscious acquisition of knowledge. Used skillfully, the 
game creates an organizational framework that favors the development of pupils’ interest, the investigation spirit 
and the formation of the skills of using spontaneously the acquired knowledge. This method not only places pupils 
in a relaxed space, but it also introduces them in a well known scope of activities which gives easiness to acquire 
more difficult notions. Knowing the place that games occupy in children's life, it is easy to understand the 
effectiveness of their use in the instructive-educative process. 
We therefore suggest a simple application which can reveal the difference between an exercise and an 
exercise that is turned into a didactic game. A simple grammar exercise of the type - "Fill in the blanks with the 
appropriate form of the adjective: The apple is ......... (red). The girls’ dresses are ............ (yellow). The 
boys’schoolbags are ............ (heavy)"  has to be solved by pupils individually and then corrected by the teacher. / 
„Mărul este ……….. (roșu). Rochiile fetelor sunt ………….. . (galben) Ghiozdanele băieților sunt 
…………...(greu)”. The original example in Romanian is needed here as we have to mention that in Romanian the 
adjective changes its form depending on the number, gender and case of the noun, hence the relevance of such 
examples. 
Aiming at the same objective, i.e. acquiring the adjective, we can turn a simple exercise into a game: pupils 
are asked to fill in some habitual phrases with words that have a figurative meaning. For the good development of 
the game, it is necessary for the teacher to have previously noted various habitual phrases which are used as terms of 
comparison with a figurative meaning. This usage highlights the significance of the adjective and reveals a richer 
expressiveness of the language. 
Example:   It was as  . . . . . as lobster. (red) / Era  . . . . . . ca  racul. (roşu ) 
                  Elena had become as. . . . . . as chalk. (white) / Elena se făcuse . . . . . . ca varul. ( alb ) 
                  Andrew and Alin were as . . . . . . as a crow’s foot. (yellow) / Andrei și Alin erau . . . . . . ca turta de ceară. 
(galben ) 
                  The schoolbags were as. . . . . as lead. (heavy) / Ghiozdanele erau . . . . . . ca plumbul. ( greu ) 
    These pieces of bread are as ............... rock. (hard)/ Pâinile acestea sunt …………… ca pietrele. (tare) 
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       Children are given a piece of paper. The examples are written on the board without the words in brackets. Pupils 
are explained the didactic task and one of the sentences is filled in for exemplification: (He saw............. before his 
eyes. (red) / A văzut ………. în faţa ochilor. (negru))   
We shall find without much difficulty that an activity in the form of a didactic game is much more 
attractive and transforms the Romanian language class in an interactive exercise. The role of checking the 
correctness of the answers will not be only the teacher’s, but also the pupils’, all of them being equally involved. 
We shall exemplify below some other exercise-games:  
The game "The smartest" aims at finding some nouns of a certain gender or number, indicated by the leader of 
the game. The game can develop in groups of 8-10 pupils who will be called in turn in front of the classroom. The 
group will form a circle around the teacher. He will throw a ball to a particular pupil who after having caught it, has 
5 seconds to give an example of a common noun whose gender or number will be told by the teacher. After the first 
game, the gender of the nouns said by children is changed. (Nouns of a specific number can also be required.) 
The game "Let’s fill in the sentence!" takes into account the agreement between the subject and the predicate: 
Some sentences with missing subjects or predicates are written on the board or on some pieces of paper. The pupils 
will have to fill in the blanks with the appropriate subject or predicate. Who will fill in the blanks correctly and will 
make the agreement between the subject and the predicate will be highlighted and given a mark.  
Example: (Who?)  
                 . . . . . . goes to school.    ( the pupil)  
                 . . . . . . sews the coat.    ( the tailor)  
                 . . . . . . sprinkles the flower.   ( the gardener)  
                 . . . . . . prepares food.    ( the cook) 
(What does he/she do? ) 
The girl. . . . . . . . . . . .for a walk with the doll. ( goes)  
Ionel. . . . . . . . . . .his math homework. ( does)  
            The bee. . . . . . . . . . from flower to flower. ( flies)  
            The cat. . . . . . . . . . .mice. ( catches)  
 
Example: ( Cine ? ) 
                . . . . . . merge la şcoală .                               ( elevul ) 
                . . . . . . coase haina .                                     ( croitorul )  
                . . . . . . stropeşte floarea .                               ( grădinarul ) 
                . . . . . . face mâncare .                                   ( bucătarul ) 
 
                              ( Ce face ? ) 
               Fetiţa . . . . . . . . . . . . la plimbare cu păpuşa .    ( merge ) 
               Ionel . . . . . . . . . . . temele la matematică .        ( scrie ) 
              Albina . . . . . . . . . . din floare în floare .           ( zboară ) 
              Pisica . . . . . . . . . . .şoareci .                              ( prinde ) 
 
And the examples can be multiple, for each part which constitutes the whole of the notions of 
communication building. 
3. Conclusions 
Of course every teacher has the freedom to choose the method which is more suitable for the children he 
handles, but also for the type of lesson he prepares. But from our own experience, and from the conversations with 
experts in the field of primary education, it is necessary to take into account that, if the adult feels fulfilled by his 
work, the child feels great by his playful success. It is equally true that many experts have pointed out that in the 
first part of the lesson of teaching-learning some notions of communication building, using the didactic game may 
not lead to the expected results because if we consider it deals with notions which children do not master yet, there 
may appear some difficulties in understanding the tasks of the didactic game. 
We believe, however, that the game with a didactic task can be combined very well with other methods, 
more rigid ones, used mainly in this stage of the didactic approach (the explanation, the demonstration, the 
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exercise). Games play an important part in children's life. Thus, when teaching Romanian language notions, 
especially grammar, teachers can make profit of this type of didactic approach in order to capture pupils’ attention 
and interest and to remove boredom, which sometimes comes along with the rigor of scientific information. 
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